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ABSTRACT
The Effect of Family Language Policy on the Bilingual Accent Acquisition of Spanish Heritage
Speakers in the United States
Breeahna D. H. Harvey
Department of Linguistics, BYU
Master of Arts
“Family language policy” (FLP) is the accepted term for the field of study of the explicit
planning and practices concerning language within a family unit in a home. Previous research
has shown that FLP aids in the bilingual acquisition of a child (DeCapua & Wintergerst 2009;
Kayam & Hirsch 2014; King, Fogle, & Logan‐Terry 2008; Li 1999; Oh; Schwartz 2008).
However, there has been little research providing answers to whether FLP has a direct influence
on language maintenance in adulthood, especially whether they acquire and maintain a native or
native-like accent in both languages. The purpose of this study is to determine if any and to what
degree FLP influences the bilingual accent acquisition of Spanish/English heritage speakers in
the United States. This is a qualitative case study performed through sociolinguistic interviews of
three families containing now adult simultaneous bilinguals who learned Spanish and English
throughout childhood. After obtaining information of each family’s FLP, each participant (n = 9)
was asked to provide a speech sample in both English and Spanish (the heritage language).
These samples were then rated by native speakers of English and Spanish respectively. Results
suggest that the level of perceived foreign accent of the heritage language may be influenced by
certain factors included in an individual FLP, as well as the speaker’s language confidence and
individual differences including language aptitude.

Keywords: family language policy, accent acquisition, FLP, 2L1, heritage speaker, simultaneous
bilingual
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Introduction
Growing up bilingual is, in some parts of the world, not an uncommon phenomenon, as
stated by renowned linguist Noam Chomsky (2000) “In most of human history and in most parts
of the world today, children grow up speaking a variety of languages…” (The Architecture of
Language, 2000). There are many factors in acquiring a language, let alone in acquiring two
simultaneously. Morpho-syntactic and phonetic properties of one language most often vary
significantly from the other making maintaining a native-like competency in both languages
throughout childhood into adulthood difficult (T. K.-F. Au et al., 2002; Benmamoun et al., 2013;
Fowler et al., 2008a; Godson, 2004; Hopp & Schmid, 2013; J. Y. Kim, 2016; Kupisch, Lein, et
al., 2014; Polinsky & Kagan, 2007; Silva-Corvalán, 2018a). Few studies suggest that phonetic
and phonological properties of a language, if learned early in life, and continually used and built
upon, will manifest exactly like monolinguals of either language. Thus, bilinguals who
simultaneously acquire two languages may have recognized accents in one or both languages
(Abrahamsson & Hyltenstam, 2009; Kupisch, Lein, et al., 2014; Moyer, 1999; Piske et al.,
2001). How a family decides to raise its children bilingual, coupled with other factors such as
identity, language aptitude, and language confidence all play parts not only on the actual
acquisition of the two languages but also on their retention and level of fluency.
The current study examines the bilingual acquisition of children in three families by
inspecting each family’s “language policy” or “plan” (hereafter FLP). An FLP comprises the
habits, customs, patterns, and practices that are implemented in a family to help children acquire
two languages (King, Fogle, & Logan-Terry, 2008). In particular, the current study examines
whether and how these practices influence the pronunciation of both the majority (English) and
minority or heritage language (HL) (Spanish) of the children in the families.
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The children of all three families are adult, first-generation heritage speakers. Heritage
speakers can be defined as children “raised in a home where a non-English language is spoken,
who speaks or merely understands the heritage language, and who is to some degree bilingual in
English and the heritage language” (J.-H. Kim et al., 2009). These first-generation heritage
speakers learn to speak the first language of the parents, the heritage language, along with the
language in the new country. The level of acquisition and retention of a heritage language differs
among speakers and families, as is shown in this and throughout the history of language
maintenance study (Kayam & Hirsch, 2012a; Takeuchi, 2006b; Yamamoto, 1995a). Among
those varying outcomes, heritage speakers fall somewhere in the spectrum of only acquiring a
rudimentary understanding of the heritage language to acquiring a high level of proficiency in
both understanding and speaking. It is typical that a heritage speaker will fall somewhere in
between, either gaining an ability to understand the language but little to no ability in speaking,
or gaining the ability to speak but only to a certain level, constrained to vocabulary or context of
conversations found in the home (Abrahamsson & Hyltenstam, 2009; T. K. Au et al., 2002;
Benmamoun et al., 2013; Godson, 2004; Kayam & Hirsch, 2012a; Oh, n.d.; Saunders, 1980;
Silva-Corvalán, 2018b; Takeuchi, 2006b; Yamamoto, 1995a). The parents of all three families
described in this study came from Spanish-speaking countries who had moved to the United
States where their children were raised for the majority or entirety of their childhood.
This study aims to answer the following questions:
1. What were the specific language practices implemented during childhood that might
have had influence on native accent acquisition of the now adult simultaneous
bilingual speakers of Spanish and English?
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2. Are there other factors that might help to contribute to or impede foreign accent
development during simultaneous language acquisition?
3. To what degree do simultaneous bilinguals acquire native accents in both languages?
The primary purpose of this paper is to examine family language practices that were
implemented during childhood and by utilizing accent rating scores determine if any of those
practices may have influenced native accent acquisition of the now adult heritage speakers.
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Literature Review
Family Language Policy
Family Language Policy (FLP) has been defined as the explicit and overt planning of
language use and instruction within the home among family members (King, Fogle, & Logan‐
Terry, 2008). It has been observed that commonly, instead of overt or explicit plans as defined
above, families carry out a more general understanding and formation/implementation of FLPs
(King, Fogle, & Logan-Terry, 2008; Schwartz, 2008; Spolsky, 2012b). That is, parents will
decide, for example, that to help their children acquire Spanish while living in the US, they will
speak Spanish inside the home and English in places outside of the home such as school, church,
and community functions. Or families will utilize a one-parent-one-language (OPOL) approach
and for example the mothers will speak to their children in the HL and the fathers will speak to
their children in the majority language. FLP in practice varies between families and is more
generally accepted to include any practices, ideologies, management and beliefs regarding
language choice in the family domain (Kayam & Hirsch, 2012b, 2014a; Spolsky, 2012a). While
the definition and implications of explicit FLPs will be discussed in more detail below, it is
understood that many of the participants in the current study have most likely executed
unplanned family language practices.
When parents decide to raise their family to speak more than one language, they usually
come to a previous agreement of how they will accomplish this. These agreements may be as
involved as writing out specific goals along with daily steps or practices needed to reach those
goals or may be simply an agreement of the parents to speak to their children in their own
primary language. In either case, FLP is important because, as found in previous bilingual and
heritage learner maintenance research, FLP can have varying degrees of success on language
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learning and maintenance in children (Kayam & Hirsch, 2012b, 2014a; King, Fogle, & Logan‐
Terry, 2008; Takeuchi, 2006c; Yamamoto, 1995b).
Several studies demonstrate FLP’s varying degrees of success. Takeuchi’s (2006b)
language maintenance study looked at mothers living in Australia utilizing the OPOL approach
in raising their children to speak Japanese. It showed that while multiple mothers had the same
practices apart from merely speaking Japanese to the children, not all of those children grew to
have the same speaking outcomes. It was shown that only the mothers who consistently practiced
language separation and corrected their children’s use of English, as part of their FLP, had
children who could communicate in Japanese at the time of the study (Takeuchi, 2006c).
Similarly, Kayam and Hirsch (2014b) followed an English speaking mother who immigrated to
Israel and had five children. Her initial FLP management strategies included also utilizing the
OPOL approach, providing extracurricular, after-school classes with a native HL speaker, and
frequent trips to the heritage country. However, that study illustrated how language outcomes
can vary even within the same family and FLP. The oldest retained the ability to speak English
fluently into adulthood and even moved to the United States. The youngest however reported to
not speak much English and when asked, he responded that his mother always spoke to him in
English, and he always responded in Hebrew. Varied outcomes have been explained by
researchers as the result of family-specific implementational factors, particularly the consistency
in which the stated FLP was adhered to, with the lack of consistency to the FLP as the major
reason for less than optimal outcomes (King, Fogle, & Logan-Terry, 2008). Despite these
varying outcomes King et al. (2008) have remained adamant that “Family language policy merits
our serious attention as these policies and their implementation shape children’s development;
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connect in significant ways with children’s formal school success; and taken together, determine
whether a particular language will be maintained (p. 916).”

Implementing FLP
Some examples of practices as part of FLP include not only making sure the children
have a need to speak the heritage language in the home but also other practices such as the
parents’ language use in the home and their involvement in creating opportunities and
extracurricular activities in the minority or heritage language outside of the home (Kayam &
Hirsch, 2014a). FLP consists of three main areas, all three of which often commence
simultaneously. These areas are status planning, corpus planning, and acquisition planning. King
et al. (2008) illustrates the connection of these three areas through the example of native Spanish
and English parents. Status planning occurs when parents are focused on the functions of each
language. For example, in an English/Spanish FLP, decisions concerning whether and when to
use Spanish or English with their children would fall under the status planning category. This
category seems to be more fluid in that often families don’t have to plan when to use Spanish or
English so much as rather just planning to use English in English-speaking settings that require
the need to speak to native English speakers (i.e., at the grocery store, at school, etc.,) and
Spanish everywhere else (usually in home or family settings).
The corpus planning category can be understood as perhaps “next level” instruction such
as focusing on the different forms for each language. Decisions including which variety of
Spanish to use for what types of literacy activities is part of corpus planning. Most often in status
planning the registers used are more informal and constrained to registers of everyday life, with
the context being the types of conversations present in the daily life of a family. Whereas in

6

corpus planning, the parents are providing new varieties or new registers of Spanish. The
Spanish a child uses to speak to a friend, or a mother would not be the same Spanish they would
use in speaking to a professor or a respected adult. The very structure of the verb is different in
both cases as well as the contexts and conversation subject matter. Making sure a child not only
knows there is a difference but also knows how to converse in each situation would be part of
corpus planning.
Acquisition planning occurs when the parents are focused on the teaching and learning of
language (King, Fogle, & Logan-Terry, 2008). Decisions over how and when to instruct the
language formally or informally would fall under the category of acquisition planning. A
possible example of an overlap in corpus and acquisition planning could be the parents attending
to their children each day for a half hour after they return from school in English by teaching
them academic reading and writing at their level in Spanish. As their reading and writing level
increases so will their understanding and knowledge of higher-level Spanish varieties and
registers.
It is possible for parents to consciously make these decisions, especially the more parents
are educated in matters of bilingualism. However, sometimes no conscious decision or plan is
made, or as the children grow the plan changes or is abandoned which can result in a decline of
the acquisition of the heritage or minority language as children start getting older and coming in
greater contact with higher level registers and varieties of the majority language (i.e., as they
continue education in English). This, in part, may be attributed to the fact that as children grow
and have new interactions with their surroundings they begin to change the FLP (Kayam &
Hirsch, 2012b). A recurring example of this changing is when siblings start to attend school in
the majority language, and they start conversing and using the majority language between
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siblings. While these change-inducing interactions and behaviors might be an unconscious
action, it has an effect on the parents who have been found to respond to this ‘socialization’ by
either changing their policies or resisting the changes to various degrees (Kayam & Hirsch,
2012b; Tuominen, 1999). Those who show resistance for example, are some of mothers in the
Takeuchi (2006b) study who remained consistent in their insistence that their children respond in
Japanese even after the children began school and started speaking English at home. It was
shown that by the time heritage language speakers reach high school, they have already gained
dominance in the majority language and report a higher competence in the majority language
than in the heritage language (Cho et al., 2004). In another longitudinal study referenced in
Nesteruk (2010), it was shown that preference of English over the heritage language in children
of immigrants increases over time. In fact, 88% of the respondents in that study preferred to
speak English by the time they graduated from high school. Another study showed that, when
looking at the home language, the majority of second and third generation children of Chinese,
Cuban, and Mexican immigrants spoke only English at home (Alba et al., 2002). Nesteruk
(2010) describing language maintenance and loss, states “Members of the first generation go
through instrumental acculturation—speaking some English but preferring to use their native
language at home. Members of the second generation speak English in school and with friends,
and increasingly answer their parents in English at home, thus becoming limited bilinguals,
whose language of choice in adulthood becomes English. Finally, the third-generation members
lose the remains of the first generation's native language due to the lack of support for it both at
home and in the outside environment.” Portes and Hao (1998) found that in the immigrant
nationalities in a group of roughly 5,200 second generation students, only a minority of sixteen
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percent, remained fluent in their parents’ language by the eighth or nineth grade in school
systems in southern California and southern Florida.
There is an enormous amount of data and information showing the low apparent success
of maintaining a heritage language throughout generations. However, research has identified
significant factors that contribute to and promote the preservation of heritage languages. Having
parents who speak the heritage language, having friends of the same national origin, as well as
having ethnic networks are all contributing factors to language maintenance and success (Alba et
al., 2002; Hulsen et al., 2002; Nesteruk, 2010). As stated above, each of these factors can be
found as part of an individual FLP. Therefore, having and using an explicit FLP in the family can
help overcome such language declines.
Another way of examining FLPs is, as King et al (2008) state, “Which caretakers
attempt to influence what behaviors of which family members for what ends under what
conditions by what means through what decision-making process with what effect?” In most
cases, “which caretakers” are usually the parent(s)/or guardians of the family unit whereby at
least one of the parents/guardians is a native speaker of the minority or heritage language. These
caretakers are most often monolingual or only marginally familiar with the majority or dominant
language of the country in which the family resides. In an FLP the “what behaviors” that the
caretakers wish to or plan to influence would be the attainment of proficiency in non-dominant
language. Most often this is a language that children will only be exposed to within the home.
“What family members” is understood as the children in the family who, by the parents, are
influenced to speak the minority language.
The “what ends” part of this statement can be myriad. As discovered throughout this
study, coupled with the assumption that most parents’ desires are the same, the “what ends” can
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be defined as their children’s acquiring and maintaining the use of the minority language into
adulthood. Moreover, these “ends” might be desiring that their children be able to communicate
with family members who stayed in the heritage country such as grandparents or other extended
family members, or the desire that their children feel connected to their heritage through the
language may be considered as additional “what ends”. Other effects may be the benefits of
being bilingual. There have been many studies performed showing raising children in a bilingual
environment can positively affect their cognitive development, literacy development, academic
achievement, employability, and the development of cross-cultural awareness and
communicative competence (Bialystok & Majumder, 1998; Fox et al., 2019; Lauchlan et al.,
2013).
Continuing, the “what conditions by what means through what decision-making process
with what effect” are the parts of the FLP that become diverse and unique to each individual
family. Each family is given unique conditions in which they live and can thereby determine how
to best to implement those unique conditions in realizing their language instruction. A family
might migrate into an area that contains many families with similar backgrounds such as a
diaspora, or a family might move to an area where they are the sole Spanish speakers for miles
around. They might live in an area of high socioeconomic standing or a low socioeconomic
standing. One of the parents might be able to stay home and focus more fully on raising the
children with more time to explicitly instruct in the heritage language or perhaps the only means
by which the family can expose their children to the language is through conversation in the
evenings when both parents are home from work. All and any in between of these conditions that
influence the means to be able to expose or instruct a child to the minority language are what
make an FLP unique. As will be addressed later, it is the “processes” of the three families—those
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specific practices or habits that the families utilized—that will be scrutinized in this study and
how those processes affect their learned ability to not only speak their heritage language into
adulthood but to speak it with either a native or native-like accent or with a perceived foreign
accent.
Considering everything that has been discussed about FLP, it is important to remember
that FLP formation will include many factors and variables which are influenced by parental
ideologies, especially since FLP tends to be based on the individual family’s perception of social
structures and social changes (Curdt-Christiansen, 2009). These factors are influenced by what
the family believes will strengthen its social standing and best serve and support the family
members’ goals in life (2009, p. 352). Factors such as parents desiring to pass down religious
background and cultural traditions of the heritage along with the language can influence
language teaching processes and practices.
Ideology and FLP
Other research has demonstrated that factors such as ideas, values, beliefs, and attitudes
about the languages in which parents are trying to raise their children are often found to impact
an FLP. Impact belief, or the parent’s conviction that they can affect their children’s language
development is one example. Nakamura (2019a) examined how a parent’s impact belief is
shaped and how it transpires into a basis for acquisition planning—or language management as it
is described in the study. Takeuchi (2006b) also noted that the parent’s interactional style
appeared to be a reflection of her personal value of her child’s Japanese language development.
In a case study conducted by Li (1999) on raising her own child bilingual, she states, “Our own
children’s attitudes towards, and maintenance of, their L1 depend mostly on how we parents look
upon our L1, when, how often, and with whom we communicate in our L1 and with what we
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associate L1, especially when our L1 is marginalized in the new culture.” Takeuchi (2006b), on
the language maintenance or shift of English/Japanese bilinguals in Melbourne, Australia, noted
that a parent’s positive attitude towards bilingualism seemed to help prompt the development of
the child’s bilingualism. However, it was also noted in the same study that it was a positive
attitude coupled with the parents’ committed regular interaction with the child in the minority
language that had a much higher language use correlation than positive attitude alone. It is often
the parents’ ideology that stands as a foundation for all the painstaking, diligent work and effort
needed to raise their child as a bilingual. In short, each and all of these factors can have an
impact on how a family designs their FLP (Curdt-Christiansen, 2009).
One of the most important factors for a family language plan to succeed is consensual
ideology, or language beliefs, which play a part in the potential success of the language
management and is largely influenced by the social standing of a language within a society
(Curdt-Christensen, 2009). It is important to note that language ideologies and beliefs are the
backbone of FLP. Li (1999) found that parents, especially those who are native speakers of the
minority language, who have a positive attitude towards both languages and cultures coupled
with positive supportive interactions with a child at home are not only important for the child’s
bilingual education but also for the child’s identity establishment in their environment. Li (1999)
further goes on to state that a child learning two languages may, “find themselves at the
intersection of two languages while belonging to neither of them” and that “parents are on the
front line in these situations and must be a tower of strength and understanding for their children
and help them to sort things out.” Families who understand, for example, that the social standing
of their heritage language can have an influence on their child’s acquisition, can become better
prepared to overcome any obstacles associated through planning specific language practices that
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combat social standing pressures. As these studies demonstrate, ideologies and language beliefs
are important but so is how these beliefs transfer to language management which supports the
development of bilingual and biliterate children (Nakamura, 2019b).
Examples and Types of FLP
There are many different bilingual households, each one being essentially unique.
However, there are certain patterns or approaches that are found throughout the world and
history that are common enough to make certain generalizations. Yamamoto (1995b)
characterized these into four situations:
(1) a receptively bilingual household; each spouse uses only her/his own native
language productively; (2) a monolingual household; both spouses exclusively or
mainly use the same language (3) a productively bilingual household; at least one
spouse (possibly both) can use either language; and (4) an L3 household; as a
common language, both spouses use a third language, which is the native
language of neither” (Yamamoto, 1995b, p. 68).
Yamamoto (1995b) also analyzed of the patterns of language use between children and
parents which is important to consider when observing FLPs from a wider view. He found that, if
looking from the child’s point of view, there are four possible patterns: (1) each parent only uses
his or her native language with their children, (2) at least one parent uses both languages when
speaking to their children, (3) both parents use the societal language with their children and, (4)
both parents use the minority language only with their children. He goes on to point out that
technically not all four language patterns could be considered bilingual as the third and fourth
situations are monolingual types as only one language was used by both parents to their children.
However, this is strictly when considering the language use between parents and children. If we
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are considering which patterns will have some effect on the children becoming bilingual, then it
can be assured that even though the fourth pattern is “monolingual” between child and parent,
this pattern should still foster a bilingual ability for the children, assuming they are active in the
society and therefore acquire the majority language.
In Yamamoto’s (1995a) categorization of FLPs, the first situation defined as a
“receptively bilingual household” is more generally known as the one parent-one language
(OPOL) policy. This approach in recent times has been criticized by some researchers and
outcomes of this approach have also proven less than successful where ofttimes the child
achieves receptive competence only (de Houwer, 2007; Takeuchi, 2006a). In these situations, the
minority language speaking parent has the most important role regarding the child’s minority
language development. Takeuchi (2006a) states that while other sociolinguistic factors can play a
part in the minority language development, the minority language speaking parent and their
interaction with the child is more likely to decide the success of the child’s minority language
acquisition. However, it is also noted that the majority language speaking parent also plays an
important role in regards to the minority language development (Venables et al., 2014). In their
study, Venables et al. (2014a) found data that provided evidence that the majority language
speaking parent who showed high levels of support for minority language use and a commitment
to bilingualism in the home was a possible factor in the success of the child bilingual
development. The difficult factor of having only one parent who speaks the minority languages
is that it greatly limits the amount of minority language input. This is based on the proposed
principle of maximal engagement with the minority language: “the more engagement the child
has with the minority language, the greater her or his likelihood of using it (de Houwer, 2007;
Yamamoto, 2001).”
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The second most common approach to achieving bilingual homes as described by
Yamamoto (1995a) occurs when both parents both speak only one language to children at home,
most often the minority language, and let them get exposure to the majority language outside of
the home. There is something behind the idea that the more contact the child receives with the
minority language the better the chance that it won’t be overtaken in later years by the majority
language. Takeuchi (2006b) states:
The more contacts the child has with minority language speakers, the better his/her
chances are of speaking the minority language. Children who are exposed to two
languages through the ‘one parent-one language’ approach tend to have limited input in
the minority language in comparison with the majority language (p.139).
Yamamoto’s (1995a) third and fourth categories are just as interesting and complex as
the first two. However, as neither a ‘productively bilingual household’, nor a ‘L3 household’ are
as common or relative to the current study, what is important is that they are understood to be
part of the plethora of FLPs available in the world.
Bilingual Accent Acquisition
As family language policies differ widely, so do outcomes with some constituting
excellent results with relative success and others ending less successfully. These varied outcomes
are explained by researchers to be the result of implementations of language practices throughout
acquisition that are family specific and consistent in following the accepted FLP. Lack of
consistency to the stated and chosen FLP is what is widely cited as the major reason for less
successful outcomes (King, Fogle, & Logan‐Terry, 2008). While Curdt-Christiansen (2009) and
King et al. (2008) focus mainly on ideologies and social factors that influence FLP, the focus of
this study is on the explicit practices and plans and how they were implemented throughout

15

language acquisition. While it is acknowledged that it is important to understand the why behind
the FLP, and there will be some discussion as to some of the whys in the specific FLPs of this
study, the larger focus is on the hows—how was the FLP carried out and how or whether the
FLP influenced proficiency as defined by foreign language accent. Accent acquisition and
retention has been studied in various situations, not only in bilingual acquisition. Studies suggest
that merely over-hearing or being exposed to a language during childhood might help adults
learn to speak that language later in life with a more native-like accent (T. K.-F. Au et al., 2002;
Oh et al., 2003). However, lower proficiency heritage speakers may have more affected or
unnatural accents (T. K.-F. Au et al., 2002; Benmamoun et al., 2013; Oh et al., 2003).
In the realm of bilingual accent acquisition and retention, native acquisition in both
languages is not as straightforward or simple as one might originally expect. There are certain
variables outside of age of acquisition, such as sufficient and continued input as well as current
use and exposure, which have been shown to positively affect both attaining and maintaining a
nativelike accent (Kupisch, Barton, et al., 2014). Perhaps these in part can explain why research
shows that a native accent in the majority language during childhood can be maintained even if
the speakers are longtime residents (up to 20 years) in the heritage language country (Kupisch,
Barton, et al., 2014).
With this in mind, it is important to note that, depending on how foreign or n
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accent is defined, not all bilingual speakers are perceived as acquiring a native accent in both or
either language (T. K.-F. Au et al., 2002; Benmamoun et al., 2013; Brown & Copple, 2018;
Fowler et al., 2008b; Godson, 2004; Hopp & Schmid, 2013; J. Y. Kim, 2016; Kupisch, Barton,et
al,. 2014; Polinsky & Kagan, 2007; Silva-Corvalán, 2018b). When analyzing voice onset times
(VOTs) for example, there is evidence to suggest cross-language influences in pronunciation of
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simultaneous bilinguals when compared with their monolingual counterparts of both their
languages (Fowler et al., 2008; Sundara et al., 2006). In this case, the significant difference in
VOTs between the bilinguals and monolinguals could be defined as a degree of foreign accent.
It has also been shown, however, that when rated against native and non-native speakers,
simultaneous bilingual speakers are often judged to have a native accent in the majority language
and most often within range of a native accent in the minority language (Kupisch, Barton, et al.,
2014). This could be due to an articulatory reason rather than purely age, or percentage of usage.
According to Wilson & Gick (2014), there are certain articulatory settings in the physiology of
every native speaker. In their study, a group of bilinguals were tested on their interspeech
postures (ISP)s. The results of this study showed that the bilingual speakers who were perceived
as native in both languages exhibit distinct, specific ISPs and those who were not perceived as
native did not. These results support the claim that bilinguals who sound native in both languages
have distinct articulatory settings for each language (Wilson & Gick, 2014).
As suggested in this study, one possible reason for heritage language speakers’ foreign
accent in either or both of their languages may be related to FLP. Past research has not
examined whether FLP is a significant factor in maintaining a native-like accent in either or both
languages of heritage speakers. The current study differs from previous research in the focus not
only on both FLP and foreign accent, but more importantly on the influence, if any and to what
degree, the first might have on the other.

17

Methodology
The methodology for the first part of the current study followed Curdt-Christiansen
(2009). The semi-structed sociolinguistic interviews were conducted with three families’ heritage
speakers who are now adult children and who were the test subjects of this study. Each interview
took place virtually using the video conference app Zoom and were all recorded as previously
agreed through IRB approval. When eliciting FLP practices, I carefully observed and noted in
list form each practice they mentioned. A second inspection of each of the recorded interviews
was then conducted by me to ensure that each practice was identified correctly. After garnering
all the practices shared by the mothers and heritage speakers, a final perusal and grouping of
similar practices was performed which resulted in the final list of practices as shown below in
Table 1. Each person was only interviewed once, and all interviews were performed in English
except for the mother of the Lozano family whose interview was conducted in Spanish. The
Camacho family mother, unable to meet through Zoom, was sent a list of interview questions to
which she responded in Spanish in email form.
During the interviews with each of the nine heritage speakers, all of whom are my
personal friends and acquaintances, the biggest focus was on eliciting information about their
FLPs as they remember them in answer to RQ1. While recalling the certain practices and habits,
they would sometimes include anecdotes and stories on specific memories associated with those
practices. These and other questions regarding their feelings and attitudes to be raised bilingual
also elicited information that helped to shed like on RQ2. When interviewing the mothers, I
examined the perceptions of and expectations they had for their children’s language acquisition
as well as the goals and motivations behind their chosen FLPs. I also focused on obtaining
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information about the practices, habits, and customs they utilized as part of their FLPs as well as
give feedback on what they would change if they could.
Through the ‘Screen Share’ function in Zoom, a copy of the two texts was made available
for the subject to read out loud and refer back to when conducting the free speech response
portion which was used to help provide information to RQ3.
The purpose of each interview was to obtain as much information and as much of a
holistic view of each family’s FLP as remembered by each child and, when possible, the parents.
The second part of the current study followed the methodology of Kupisch et al (2014). For this
part of the study, the participants in the first part (the nine heritage speakers) produced text
readings and responses in both English and Spanish. Native English and Spanish speakers judged
the accentedness of their English and Spanish text responses, respectively, as well as the
accentedness of native and non-native speakers of the two languages. Thus, the current study
was composed of two parts. The first part of the study involved interviewing simultaneous
bilinguals and their families and then having them produce a language sample for the survey.
The second part was performed by both native English and native Spanish speakers who, through
the survey, judged each of the samples using a Likert scale.
Part One: Heritage Speakers
Participants
Participants were composed of nine heritage speakers/simultaneous bilinguals with four
being males between the ages of 23 – 28 years with a median of 24 years, and five being female
between the ages of 24 – 29 years with a median of 28 years. Each participant is a sibling from
one of three families. At the time of the study, all participants had moved away from home and
were either currently attending or had graduated from English-speaking universities. Those who
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were graduated and working, work in professions that require minimal if any Spanish language
skills. Participants were all born, or moved to the United States, as young children and come
from families where both parents are immigrants from either Mexico or Honduras. All subjects
had been raised speaking English and Spanish simultaneously with English being the majority
language spoken outside the home. The three families are described in more detail below
(pseudonyms have been used for all participants).
Gutierrez Family. The set of siblings from the Gutierrez family are three brothers whose
parents were born and raised in Mexico. Both parents had higher education in their history, and
both became professionals in their chosen careers of IT and education. The father, during his
children’s early years, worked at a prestigious tech company and the mother opened a bilingual
pre-school that she still maintains today. It became apparent through speaking to their three sons
that both parents had specific goals and plans in making sure their boys grew up not only
speaking Spanish but that they grew up with a sense of pride in and a strong and durable bond to
their Mexican roots. At the time of the study, two brothers, Levi and Malachi, were enrolled and
attending university in Idaho while the third and oldest, Jaime, was preparing to enter graduate
school in Texas. Jaime is also married to another participant, Jara, from the Camacho family (see
below). Each of the three brothers still use Spanish daily; however, the amount of Spanish differs
according to each.
Levi’s average use of Spanish each day differs depending on context and the people he is
around. For him, a typical day at university constitutes around 30 – 40% speaking Spanish. On
days when spent with family or when attending community or church activities that percentage is
much higher. The language he deems as more dominant is English because most of his higher
education studies have been in English. However, he prefers to speak Spanish if given the chance
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to choose between the two. Malachi’s current average daily use of Spanish was reported to be
about 5% of the day, again stating that it is much higher on days spent with family. Also, the
amount of time spent thinking in Spanish each day is around 20% and he confirmed that English
is his dominant language. Jaime, being not only the oldest but also the only sibling currently
attempting to raise his child bilingual, reported a daily average of speaking Spanish was reported
to be around 50% of the time with his wife and 100% of the time with his 20-month year old son.
He reported that most, about 80%, of his thoughts are also done in Spanish and feels that he has a
higher mastery in Spanish than in English.
Camacho Family. The next two participants are a brother and sister from the Camacho
family whose parents immigrated to Georgia from Honduras. They have one daughter and two
sons. Only the oldest daughter and son were included in this study as the youngest brother is still
currently in high school and has not reached young adult age.
Jara, the sister, is the oldest of the two and as stated above is currently married to Jaime
and living in Texas while he attends graduate school. She graduated from a university in Utah
before moving to Texas with her family. According to Jara, she spends the majority of the time
speaking Spanish – about 75% of the day, mostly with her child. She also reported that the
amount of time spent thinking in Spanish is lower, around 25%, and feels her dominant language
is English. The brother Javier is currently attending university in Utah and reported the amount
of Spanish he uses daily to be around 45%. He also reported that, while he spends about 50% of
the day thinking in Spanish, his dominant language is English.
Lozano Family. The final set of siblings consisting of four sisters are from the Lozano
family. Both the mother and father are immigrants from Mexico, though different regions, who
reside in Utah. The father speaks English very well and uses it daily in his career. The mother
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was a licensed teacher in Mexico and, though it is expired now, also received a license to teach
in the US when she first moved here.
The oldest daughter, Valeria, is followed by Zuri, Izabelle, and Beatriz. Beatriz, at the
time of the study, had just graduated from university and stated that about 10% of her day is
spent speaking, while 25% thinking, in Spanish. Izabelle has graduated university and married
another Spanish heritage speaker. They have two girls and she reported that she spends probably
around 80 – 90% of the day speaking Spanish and about 40% thinking in Spanish despite stating
that English is the language she has most mastery in. Zuri and Valeria are similar in that both are
university graduates as well as both have non-Spanish speaking husbands. Zuri stated that on
average she speaks little to no Spanish and spends less than 5% daily thinking in Spanish and
claims English as her dominant language. Valeria reported around 20% of daily Spanish usage
stating that she tries to spend around 2-3 hours daily speaking to her daughter in Spanish. She
also considers English to be her dominant language.

Instrument
The families were all informed of the purpose of the interview and the purpose for the
speech samples. Each participant was first interviewed about their family language plan
separately. The purpose of each question was to obtain an understanding of their language
development and to help provide insight to the questions: Are there certain factors that contribute
to or impede foreign accent development during simultaneous language acquisition? And what
were the specific language practices implemented during childhood that might have had
influence on native accent acquisition of the now adult simultaneous bilingual speakers of
Spanish and English?
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Each participant was asked to recall the sorts of practices and habits that they did or
learned from their parents that they believe helped them to learn Spanish while growing up in the
States and followed up with questions to get a better understanding of what and how it was
implemented. They were also asked about how they learned English and followed up with
questions to help gain a better understanding of their own nurtured or learned ideologies, beliefs,
values, attitudes, and prejudices concerning each of their languages and their personal experience
of becoming bilingual. Each simultaneous bilingual was also asked if, during childhood, they
understood their parents plan or goals, or at least parts of it, and whether or not they believe it
influenced their own thoughts and beliefs. After receiving information about the family language
policy specifically, discussions on their personal impression of the result of all their efforts as
well as any problems or insights made through observation and reflection were discussed, as well
as any feedback or insights regarding their perspective as an adult heritage speaker. As some of
the subjects are siblings within a family, their unique perspectives help in giving additional
feedback with respect to individual differences, language aptitude, and confidence and how these
can also influence simultaneous bilingual acquisition.
After many attempts to reach the parents in each family, only the mothers from the
Camacho family and the Lozano family were able to participate. One mother was able to meet
for an interview. The other, instead of meeting, responded with a written response to the
interview questions. Each parent was asked whether they had a family language policy or plan
while raising their children and to tell a little bit about it and what practices or habits were
included in their plan. If parents stated they did not have a specific plan, there were asked for
information on any language practices and habits they utilized while raising their children. They
were also asked to comment on their observations of their children’s attitudes towards learning

23

two languages while they were young and what changes they would make if they could go back
and do it again.
A complete list of questions is given in appendix A. Each interview took place during
March – April 2021 on the Zoom video conference application as meeting face-to-face was not
possible due to some living in different states as well as concern over the spread of COVID-19.
The interviews of each of the heritage speakers were recorded along with speech samples in both
Spanish and English.

Part Two: Foreign Accent Judgments
The purpose of the second part of the study was to obtain data from a panel of judges
who will rate the accents of the bilingual test subjects. The objective in using a panel to rate
accentedness was both practical as well as logical. It was practical because the more rating scores
one has available to examine, the more accurate the results become. It was logical because it is
difficult for a non-native speaker to have any authorization on what constitutes ‘foreign’ and
what does not. As I am both familiar with each heritage speaker and their background my
judgements, even if I only judged their English accents, the results would probably be skewed
based on that information. I also am a late L2 Spanish speaker and would not be able to identify
foreign accentedness cues as fully and abundantly as a native Spanish speaker.

Participants
Speakers:
Each heritage speaker participant was asked upon completing the FLP interview to read a
short text and then take part in a short discussion about the text (see Appendix B). Each text was
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a short fable, and each participant read two different fables, one in English and the other in
Spanish. After reading the fable out loud each participant was then asked to share what they
believed the moral of the fable to be. This was the free speech portion from which the sample
was taken, with exception of Malachi’s third trial. Due to his previous samples both containing
vocabulary and grammar errors, a third sample of part of his reading was used instead. The
fables each participant read were randomly assigned. The reading and short discussion was
recorded and then edited to an individual speech sample about 10 – 15 seconds long used to
judge the degree of foreign accent. The sample was chosen from the first 10 – 15 seconds portion
of each free response in the follow up of the text reading. This was the general standard for
deciding what part of the free response to turn into the speech sample unless there was some
grammar, vocabulary, or sound error during that part. Along with the nine heritage speakers,
speech samples were also collected from one monolingual English speaker and eleven late
bilinguals whose L1 was either Spanish or English and their L2 (which was learned when they
were adults) was the opposite language. These speakers acted as control samples showing clear
native and non-native accents for each language.
Each of the participants in the control group are native speakers of either English or
Spanish and learned their respective L2 in their late teens or early twenties. Each of their L2
speaking skills are at a proficiency level of intermediate high or above on the ACTFL scale or a
C1 or higher on the CEFR scale. These levels were determined by placement test results or
earned university language credits and each of them spent one or more years living in a country
speaking only the L2. The twelve participants in the control group consisted of adults ranging in
age from 23 – 32 years with a median of 26.5 years. Five are native Spanish Speakers and seven
are native English speakers. Of the five native Spanish speakers, all are currently living in the
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United States as either students or working, one is male and four are female. Of the seven native
English speakers, all are no longer living in a foreign country. However, three continue to use
Spanish daily, though not as much since returning from living in Spanish speaking countries to
living in the United States. The remaining four stated that they use their Spanish occasionally. Of
this L1 English control group, five are female and two are male.
Listeners:
There were two panels of listeners—one of which was composed of native Spanish
speakers, and one composed of native English speakers. The people included in each panel were
sent anonymous survey links by word of mouth starting with myself contacting people I knew
were native Spanish and English speakers, respectively. Each person that received the link was
asked upon completing the survey to pass it along to others whom they knew that fit under the
requirements of being a native English or Spanish speaker. The panel of Spanish accent raters
were composed of a total of 51 native Spanish speakers from the countries of Puerto Rico,
Mexico, Argentina, Uruguay, Honduras, Cuba, El Salvador, Ecuador, Guatemala, Colombia,
Bolivia, Costa Rica, and Chile. Ages in this panel range from 16 to 63 years old with 36 female
raters and 15 male raters. Twenty of these are monolingual Spanish speakers, meaning they only
speak Spanish, 26 stated they speak two languages, and 5 stated that they speak 3 or more
languages. Of the 26 who speak two languages, English was the L2 for each of them. English,
Korean, and Portuguese were the languages that were listed under the group of 5 who stated that
they speak 3 or more languages.
There was a total of 56 accent raters from the English panel which was composed of
people from New Zealand, Australia, the United States, and people who were born in nonEnglish speaking country but chose English as their native language. Ages in this panel range
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from 21 to 61, with a total of 36 female raters and 20 male raters. Of the 56 raters, 34 are English
monolinguals speaking only English, 20 are bilingual, and 2 stated that they speak 3 or more
languages. Most of the raters who speak another language other than English, stated that they
also speak Spanish. However, there were also responses of different languages such as Maori,
Samoan, Tagalog, Portuguese, and Japanese.
Instrument
In measuring the heritage speakers for native or foreign accent a similar methodology to
Kupisch et al. (2014) with some modifications was utilized. The raters were sent a survey
containing 20 different speech samples to rate foreign accent. They were first asked to fill out
some information concerning consent to participate and demographics. They were then asked to
choose their native language between English or Spanish. Those who chose English were then
routed to the English speech samples. Each sample was an edited clip taken from the recordings
of the fables and each lasted 10-15 seconds in duration. The rater would listen to each sample
then decide if the speaker was a native speaker or not using a 5-point Likert scale, with the 5
points consisting of 1 – Clearly Non-Native, 2 – Probably Non-Native, 3 – Not Sure, 4 –
Probably Native, and 5 – Clearly Native. Those who chose Spanish were then directed to a
similar section in Spanish. In both the Spanish and English sections, the samples from the three
different groups of speakers were heard in a mixed order, meaning the heritage speaker samples
were mixed in with the controls randomly.
As done in the Kupisch (2014) study, the speech samples did not contain anything that
could give information on cultural background. They were also edited to exclude any long
pauses and hesitations. However, because the samples were taken from the “free speech” portion
of the recordings, it was necessary to make sure not to edit too much that the resulting example
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became choppy or unnatural sounding. Therefore, there are some resulting pauses and breaks
that signal active thought process rather than translation issues. However, it was noted that there
probably were some raters who mistook those pauses as language fluency problems instead. The
samples from the non-heritage speakers served not only as control data, but also to help to
normalize the ratings of the bilinguals, as these groups will help give clear examples of accented
speech and native-like speech (Kupisch, Barton, et al., 2014). Due to Malachi’s initial Spanish
speech survey resulting in very low rating scores, two separate attempts were made to achieve a
more accurate representation of his accentedness. After the second attempt an irregular/nonnative vocabulary choice previously overlooked was discovered in the sample. As the study is
focused on accent, a new sample was created using a portion of the text reading and sent out in a
smaller scale survey consisting of samples from only one L1 and L2 speaker, and Malachi’s new
sample.
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Results
Research Question 1 - What were the specific language practices implemented during childhood
that might have had influence on native accent acquisition of the now adult simultaneous
bilingual speakers of Spanish and English?
With three sets of families who grew up in different parts of the United States to parents
of different Spanish speaking countries respectively, it was always apparent that each FLP would
look different. However, it is also apparent after observation that there were also similarities
between the three. Sometimes the differences were not found in the individual practices or habits
but rather in the time consistently spent in each practice. Which of the three FLP’s was most
successful in not only contributing to bilingual acquisition but also to more native-like accent
development? When observing the FLP’s which factors were common between the three and
which were unique? What were the specific language practices that were implemented during
childhood that, upon comparison, might have had influence on native accent acquisition of the
now adult simultaneous bilingual speakers of Spanish and English? With these questions in
mind, the interviews were conducted separately, recorded, and presented below in summary.
Sociolinguistic interview
What family language practices were helpful, and which were not?
Gutierrez Family
Though each of the brothers interviewed independently without consulting with each
other beforehand, when asked about what kinds of practices were helpful in making them learn
Spanish, the first and foremost answer from each one was, “¡Español!” They all three went on to
explain that growing up for as long as they remember, even today occasionally, if they were in
the home or speaking to family they were to speak only in Spanish. There were many times,
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especially after the first two had started school that the brothers would be together at home in
one brother’s bedroom or another, or downstairs playing games away from their parents and they
would start to speak in English amongst themselves when they would suddenly hear their
father’s voice from upstairs, in the kitchen, or the next room yelling, “¡Español!” Judging from
each brothers’ different anecdotes and memories of one variation or another of the situation
above it was very apparent that while they found it amusing, they also either stated explicitly or
implied through body language and tone that it was a rule that was not to be questioned or
broken. Throughout the interviews each brother made at least two or three references to the fact
that they were not allowed to speak English to anyone in the home or family growing up. They
said that it is most likely due to that one rule that even today, when the family is gathered, the
thought of speaking English doesn’t even cross their mind. They all did agree when asked that if
they are away from their parents then between brothers the “¡Español!” rule is relaxed a little and
they will speak in English to each other. However, they each said they still think that the
majority of their conversations are carried out in Spanish.
Reading daily in Spanish was also part of the boys’ growing-up years. They are a
religious family and so their daily reading was as a family from scriptures called The Book of
Mormon. The boys commented on how they would read as a family, with each of them taking
turns reading a different section out loud. They commented that it was during this time that each
remember receiving specific pronunciation correction and learning a lot of vocabulary and
religious register. Jaime also mentioned that he remembers their mom working through
children’s books such as phonics books to help them learn how to read and improve their reading
Spanish. He also remembered other books such as writing and exercises in Spanish for them to
work on and complete when they were in their earlier years.
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It was also mentioned that each year the entire family would make a trip back to Mexico
to visit relatives. Levi mentioned that this annual tradition is something he is very grateful for
because for him it was an opportunity to remember his roots and remember that Mexico was in
his blood and was a part of him. It was also mentioned by a couple of them that in making these
trips it also allowed them to learn and practice a lot of the Mexican ‘jargon’ that helped to make
them feel a sense of camaraderie even though they were raised in the United States. Learning to
speak Mexican Spanish, or the regional Mexican Spanish where their relatives live, was an
incentive for them to continue in Spanish.
This identity and belonging they felt towards Mexico and being Mexican was clearly an
important part of their language acquisition journey. Malachi mentioned how he loved when his
mother or father would bring some Mexican cultural lesson or tradition into the home, an
example being the Mexican birthday tradition of waking the child up early in the morning and
singing the traditional Mexican song or other traditions. Each brother mentioned that they were
raised to “remember we are Mexican” and “Yes, that is a Spanish word but we are Mexican and
we use this word instead.” These seemingly small connections to their heritage language and
culture are remembered by these brothers as being huge influences on their ability and
willingness to acquire Spanish. Malachi and Levi both mentioned specifically that this belonging
they felt was a huge motivation to continue learning and speaking Spanish.
They also mentioned that they would often watch TV, especially the news with their
parents. Watching TV in Spanish helped them not only learn current events but also new
vocabulary. This, according to one Malachi, also gave them an interesting perspective on Latin
vs American culture because they would see the cultural differences in a Latin news broadcast
which according to him is more laidback and a less formal presentation in comparison with
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American news broadcasts that use a different speaking tone with more formal address. He said
watching the news with his parents and asking questions about words he didn’t know fostered a
learning relationship with them in that it helped him learn not to be afraid to say he doesn’t know
what a word means. Even today, they all still ask their parents the definition of unknown words.
When they were growing up, Jaime recounted that, if they asked their dad what a word
meant, he would have them look it up in the dictionary then come back and share it with him. Or,
if they were out and didn’t know a word their parents wouldn’t let them get away with just
saying it in English. Their parents would stop the conversation, tell them the correct word, make
them repeat it and then use it again correctly before they allowed the conversation to continue.
Both of the other brothers with laughter mentioned this as well and stated that it was really
annoying at the time but now, they are grateful for all those times because it turned “being
corrected” or “being told that they were saying it was wrong” into a regular occurrence that took
out any negative feelings like shame or embarrassment.
Along with Spanish exposure through the television, it was also stated that in their house
growing up, Latin music was constantly playing, especially when there was cleaning or cooking
to be done. Malachi also shared that, even though most of their societal exposure was done in
English settings (i.e., school and church), their parents would try to make time for social
activities that got them Spanish exposure from outside of the home and family. One instance was
shared where their mother was a leader of a Hispanic youth group that would meet twice a week
and she would bring her boys so they could meet others who spoke Spanish as well.
Camacho Family
In response regarding her family’s FLP, the mother explained that they knew their
children would have no problem learning English in school so while she and her husband were
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not averse to speaking English, they always spoke Spanish to each other and to their children.
She also shared that they often had the grandmothers come and stay with the family, and because
neither of them speaks English it was important to them that their children be able to
communicate and maintain those relationships. She also shared that she didn’t want her children
to lose touch with their roots and by deciding to only speak Spanish inside the house was one
way to make sure that didn’t happen. She mentioned that the family would play a game that
whenever anyone spoke English in the home it would cost them five cents each time.
Both Jara and Javier mentioned that neither of their parents were very strict in their
Spanish use, saying they would usually only speak Spanish to their parents and in the home. As
siblings, even to this day, they only speak to each other in English stating that it is strange to
speak Spanish between themselves without their parents. Javier mentioned that, perhaps due to
this habit, his language usage was pretty even-split between English and Spanish at home. He
stated that he would sometimes speak English to his parents because he knew they were trying to
improve their English skills. The parents however would usually respond to him in Spanish.
Both Jara and Javier also stated that apart from speaking Spanish to their parents, they
also attended religious services in a Spanish language congregation and any religious or church
activities were in Spanish during childhood, until Jara was about 12 years old. As a family, they
would read together from holy scripture in Spanish and any time, as part of their church
programs the children were asked to give a small speech, they remember their parents helping
them to write it and practice the pronunciation in Spanish. Javier recalls that when they were
younger, their parents would listen to Latin music, and they would sometimes watch telenovelas
together as well as the news. As the family also had extended family close by, they both recall
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that every family event was done in Spanish, except when the cousins were left alone and the
conversation was converted fully into English.
Lozano Family
When asked essentially to describe her FLP, the mother made it very clear that even in
the beginning she wanted to make sure that her children would grow up in the United States
being able to speak Spanish as well as English. “I would look around at all these youth whose
parents spoke Spanish but they themselves couldn’t speak it at all.” Her religion was one of the
strongest factors that led her to making and persevering to achieve her goal of raising her
children bilingual. She felt it was her duty to “preserve unto [her] children the language of [her]
fathers” (1 Nephi 3:19, Book of Mormon). After deciding along with her husband what their
goals would be, she began doing a lot of studying about how they would raise their children to
speak and maintain Spanish while also going to school and learning English. While doing some
investigating and studying on the phenomenon of children learning two languages, she learned
early on not to be worried that learning two languages would confuse or put her children behind
in any way. As she herself stated, “Children are smart and learning multiple languages from a
young age will not hinder them in any way.” Even when her youngest daughter Beatriz was three
years old and still had not begun speaking, she was not worried because of what she learned
while studying. She even asked an acquaintance who was a bilingual teacher how she could
make sure that her children would grow up to be able to speak Spanish as well as English. “Only
speak to your children in Spanish, and do not allow them to respond to you in English.” This
admonition remained very present in her mind and noted that once the girls started learning
English in school and from their older sisters, it helped her to remain adamant in ensuring her
children responded to her in Spanish whenever they tried to push back. Valeria did mention that
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at the beginning it was annoying to be told “¿Mande?” ‘Excuse me?’ or told to repeat it in
Spanish when she was in the middle of trying to share something. However, looking back she
said that she is grateful her parents created a need for the daughters to use Spanish because it
became just second nature speaking Spanish and English.
When asked to recount the specific language tools or practices that were implemented at
home while growing up, one of the first things everyone shared was that they never spoke
English to their parents. Many of them stated that even if now as adults, if they start a
conversation in English with their parents it always is completed in Spanish. It is very difficult
for them not to speak Spanish with their parents, even when their spouses are present and might
not understand everything. It was a habit that was ingrained throughout childhood that has
remained with them into adulthood. However, it was also stated by all of them that while it is
hard to speak English with their parents, it is equally difficult to speak Spanish when it is just the
siblings together. To paraphrase Zuri, “The only time we do it is when we are trying to make a
joke or when the Spanish words describe the feeling just a little bit better.” The mother
confirmed saying that her daughters only speak to each other in English, and it started when they
were little and the oldest started school.
Another practice that they remember is that their mom taught them how to read and write
in Spanish before they learned to read and write in English at school. The mother shared her
reasoning for this was because she heard somewhere during her months of research that it was
easier for a child to be successful if she knew how to read in her first language before she was
taught in her second. The girls remember having “escuelita” which was a “miniature school”
experience at home with their mom giving them reading and writing assignments in Spanish and
Spanish exercises to work through before starting kindergarten and in the summers after they
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began attending regular school. It is Valeria’s belief that learning how to read in Spanish before
starting school was what lead her and her next younger sister Zuri to become the best readers in
their classes.
Each of them also stated that even after they stopped holding “escuelita,” as a family they
would take turns reading aloud from sacred texts such as the Bible and The Book of Mormon
every night. This was also a time that they were able to receive instruction in new vocabulary as
well as in pronunciation and even some grammar. Valeria made the remark that they are all
excellent at speaking about religious topics thanks to the daily scripture reading practices.
Outside of the home there was little exposure to Spanish except when gathering with
extended family. Here they would be provided opportunity to speak Spanish with other people
who were not their parents. However, it proved to be more of a situation where the immediate
family dynamics were just enlarged to include the same kind of dynamics with the extended
family. The sisters would speak in Spanish to their grandparents, aunts, and uncles but with their
cousins all the conversation was in English. When remembering this, Valeria recounted that it
was often during these times when aunts or uncles would make comments to her parents or
directly to her about her speech, sometimes even poking fun at the way she and her sisters spoke
Spanish.
A few of the sisters also mentioned that early on they would watch popular animated
movies like Mulan and The Little Mermaid in Spanish as well as religious cartoons. They also
mentioned that there were times while cleaning the house that they would listen to their parents
favorite Latin songs. And they also learned some traditional cultural Mexican dances from their
mom which they still perform today at special functions such as family wedding receptions etc.
Izabelle and Beatriz also mentioned that when they were in high school, they spent a semester at
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a Mexican high school which helped them to get a lot of Spanish exposure and practice from
peers their own age for a short time.
Is there anything they would go back and change if they could?
Guitierrez Family
When asked if any of them had any regrets or if there was anything they would go back
and change if they could, all the brothers said that concerning English, they wouldn’t change
anything. When questioned about Spanish, Malachi said that he wished he had read more books
in his later years in elementary through to high school. He stated that when he was little his
grandmother would come visit and she and he would read books all the time but as he got older,
he stopped reading as much. Levi stated that he would go back and write and read more in
Spanish. And Jaime shared that he would have practiced his writing more often and more
consistently, stating that spelling with words that contain an ‘s’, ‘c’, or ‘z’ are very confusing for
him. He implied that he is not very confident in his overall academic writing ability. He also
stated that he would have liked to expand his knowledge of castellano, which he defined as a
more standard dialect of Spanish stating that the Spanish he speaks is “very Chilango” which is
the slang demonym of the residents of Mexico City but in this context, he used it to describe the
dialect of Spanish as not very proper.
Camacho Family
When considering if and what changes she would make, the mother stated that she would
have paid more attention to what her children were learning at school so that she could have
learned and practiced English more with them. Jara, when addressing this question, stated that
she feels like she didn’t do her brothers any favors by speaking to them in English. She wishes
that her parents would have been a little stricter in having her to speak to her brothers in Spanish
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instead of letting them communicate in English. She also said that she feels like she can have a
conversation okay, but a lot of the ‘dicha’ or vocabulary for speaking Honduras Spanish is
absent. For example, when listening to her uncles speak, she can understand the gist but because
of the words she isn’t sure what they mean exactly and so she wouldn’t be able to use the same
words herself because of the lack of understanding. She also would do the things necessary to
have a Honduran accent when speaking Spanish. Right now, she feels like she has more formal
and formal sounding Spanish but wishes she could use slang, especially Honduran slang, more
than she is able to now. At the same time, she also said that she appreciates that her parents
weren’t extremely strict in making them speak Spanish but wishes they would have used more
motivations to help them speak it more like making a game out of it. If Javier could go back and
change anything, he would speak to his sister more in Spanish when he was younger. He also
stated that if there was more encouragement to speak it, he might have wanted to learn earlier.
He also wishes that he understood at a younger age how cool it is to speak two languages.
Lozano Family
When posed this question, all the sisters but one as well as the mother expressed at least
some remorse that while speaking only Spanish to their parents helped them to maintain a certain
level of fluency into adulthood, only speaking Spanish to their parents also created a certain level
of disconnect between them. Valeria shared that “it feels like as we got older, the expectation of
only speaking to our parents in Spanish became detrimental to our relationship with them
because all our formal education was done in English [where you learned] how to express
yourself [at higher levels]. And expressing yourself in a language that you didn’t get a formal
education in eventually becomes difficult.” Zuri shared, “When communicating with our parents,
it became harder to express ourselves in Spanish because we don’t have the words.” While
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Izabelle also implied a level of difficulty to connect on deeper levels with her parents in Spanish
because it was in English that they continued to grow in the vocabulary and spent most of their
time expressing themselves and their emotions. Even the mother shared her regret saying that she
doesn’t know what happens in her daughters’ lives anymore because her daughters feel like they
can’t express themselves well enough in Spanish but at the same time, find it difficult to speak to
their parents in English.
The mother stated that if she could go back and change something in her FLP she would
have assigned an entire day each week where the whole family would speak only in English as
well as have a 30 minute “English Time” each day after school for her daughters to be able to
recount how their day at school went. She wishes she would have done this mostly so that she
could help her daughters feel comfortable speaking to their parents in both Spanish and English.
“It would also have helped me to improve my English as well.” She also stated that she would
use more incentives such as, “If you read this book in Spanish, I will let you have more TV
time.”
Valeria also expressed that if she could go back and change something, she would have
asked to be exposed to more types of Spanish. She feels that her Spanish is limited to a certain
variety which is more standard and “formal and articulate”. She would have like to have been
exposed to more dialectal Mexican Spanish since she feels like she isn’t able to joke around or
have a normal conversation about nothing, which is very different from her perceived “formal
way of talking and weirdly knowing a lot of religious terms.” She also wished to have been
exposed to more Mexican media and dialect as well as not getting her accent made fun of by her
aunts and uncles.
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Table 1 shows a comparison across families in table form of each of the practices and
habits observed from the interviews.
Table 1 summarizes the data gained in the FLP interviews. It is assumed that not every family
member will remember each component to their FLP. Therefore, if a certain practice was listed
by any member of the family, it was included and assumed part of the FLP. As shown above, the
family that has the most practices listed overall is the Gutierrez family with 18 total practices
mentioned and/or confirmed by other members of the family. They are also the only family who
consistently spoke Spanish between siblings and traveled to the heritage country regularly and
the only family not allowed to use English in the home. The family with the least number of
practices mentioned with only 9 total, are the Camacho family leaving the Lozano family in the
middle with 12. Much of the similar practices they shared with the Gutierrez family except in
regard to how often or how consistently they were used. As far as cultural ties to Spanish, all
reported feeling proud to be of that heritage. However, only the Gutierrez brothers mentioned
any kind of familiarity with their heritage regional accent/dialect. The others either mentioned
that they know they have an American accent in Spanish and/or that they wish spoke more with
their heritage accent and dialect.
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Table 1
FLP Practices During Childhood
FLP Practices

Gutierrez Family

Camacho Family

Jaime

Malachi

Levi

Not allowed to speak English in the home

x

x

x

Speak only Spanish to Parents (90+%)

x

x

x

Speak only Spanish to Siblings (80+%)

x

x

x

Speak Spanish to bilingual cousins
Spanish exposure outside of home
Visit/stay in Spanish speaking country

Javier

x

Mother Valeria

Zuri

Izabelle

Beatriz

Mother

x

x

X

*occasionally`

*occasionally

*occasionally

x

x

x

x

*early

*early

x
x
*regularly

Cultural heritage traditions observed in home

x
*regularly

*regularly

X

*occasionally/early *occasionally/early

*many

Daily Reading scriptures

x

x

Reading other Spanish books

x

x

Taught at home how to read and write in Spanish

x

x

x

Pronunciation correction given by parents

x

x

x

Specific focus on pride in and about their heritage

x

x

x

Negative attitude when told to speak in Spanish

*early

Incentivized to sound more like Heritage people

x

Comfortable speaking Spanish outside of the
home

Jara

Lozano Family

x

x

x

x

X

x

*some

*some

*some

*some

*some

x

x

x

x

X

x

x

x

x

x

X

x

x

x

X

x

X
x

x

x

Exposure to Spanish language music

*a lot

*some

*some

*some

*some

*some

Exposure to Spanish language TV

*a lot

*some

*some

*some

*some

*some

X

x

x

x

x

x

X

x

x

x

x

6

8

10

10

9

9

No negative feelings of Spanish inadequacy or asking for
help

x

x

x

x

x

x

x

x

13

18

13

No negative feelings of English inadequacy or asking for
help

Feels their Spanish is similar to heritage country’s
Total number of FLP Practices
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3

5

Research Question 2 - Are there other factors that might help to contribute to or impede foreign
accent development during simultaneous language acquisition?
What were the attitudes and feelings towards speaking both languages?
Gutierrez Family
Each of the families was asked to share what their attitudes and feelings towards speaking
both languages were when they were younger. In the Gutierrez family, Malachi and Levi
expressed similar responses saying that there were never any issues with English, except that
they never wanted to speak it with their parents. Regarding Spanish, neither felt like it was any
trouble or problem when their dad reminded them to speak Spanish and whenever they had the
opportunity, they would gladly speak it.
Jaime had an interesting perspective. When he first went to school, he took ESL classes
and was assigned a buddy who spoke Spanish as well as a little more English than he did. He
recounted that she would help him throughout the day to translate and interpret for him and his
teachers. “She told me early on that if I wanted to “make it” and not be bullied that I needed to
get rid of my accent. So that in English I needed to learn to speak without any Spanish
influences.” He shared that pronunciation was his biggest concern and that even today he notices
that sometimes he’ll be speaking so fast that the words come out with a Spanish intonation, and it
frustrates him sometimes.
He went on to share that in middle and high school he and his brothers were the only
Hispanics, and they were the only ones in the school who spoke Spanish. “The area we lived in
was kind of prestigious, so we had this sense of needing to be able to step up and do really well
with our English so that we don’t get judged hardcore. Because of that, we sometimes wouldn’t
even speak Spanish to each other at church.” He shared that this phenomenon of feeling that he
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needed to work twice as hard to be accepted molded his feelings a little bit. “Sometimes people
would say little things like, “que pasó hombre” which is like Spanish phrases they learned from
the movies that maybe they did to try and to sympathize Spanish or “connect,” but I would be
like, I know you’re trying to be nice or funny or stuff, but I can speak English I promise!” It was
this idea and yearning to not be treated differently just because they could speak Spanish as well
as English. He says that he still sometimes feels that way today as an adult. On the other hand, he
also shared that it was nice—powerful even—to be able to step up in English situations like at
the grocery store or other places to help someone who didn’t speak English and be able help to
translate or interpret. “I felt cool.”
Each of the brothers were asked what they felt about speaking one language in its
opposite setting. In other words, they were asked how they felt about speaking English when
they were in a Spanish setting or vice versa. Each of the brothers stated they don’t remember
feeling anything except being normal. One gave the example of the time when his mom would
come pick him up from school and all his friends who only spoke English would be there as
well. He said that they would ask him what his mom was saying. He said that maybe things like
that might possibly have made him feel uncomfortable except that for whatever reason it
wouldn’t. There were no negative or positive feelings, only feelings of, “this is just how it is.”
All the brothers said or implied that it would feel very weird to speak to their parents in English.
When asked what Jaime thought his parents’ reactions would be if he were to start a conversation
with them in English, he struggled to even think up a reaction and simply stated, “I have no idea,
because I can honestly say that speaking English to my parents has never even crossed my
mind.”
Camacho Family
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When asked what she thought her children’s attitudes and feelings towards learning two
languages, the mother shared that whenever English was spoken the kids would carry the
conversation and at times they would need to interpret for their parents. The mother stated that
she wasn’t sure if they felt bad about translating or interpreting for them, but that more
importantly, they respected their parents. Regarding Spanish, she always explained to them that
it was very difficult for their grandmothers to learn another language, so it was their
responsibility to learn Spanish and be able to keep that relationship. She stated that she believes
they did it willingly and that she often reminded them that “a person who speaks two languages
is worth twice as much.”
Jara shared an example she had concerning this question. When they started attending
religious services in English. “We grew up attending a Spanish [congregation] and when I was
around 12 years old, we moved to an English congregation for the first time. I felt very
displaced.” She remembers that it was only at this point that she remembers feeling like, “Oh I’m
‘the Latino’ that came into the group.” She shared that on the one hand it made her like the ‘cool
person’ because she knew Spanish but at the same time it also made her feel uncomfortable
because she also didn’t know how to speak like they spoke, even though she had been speaking
English at school. She identified that there were certain words and phrases and nuances that she
didn’t know because the vocabulary and word choices, even familiar Biblical figures’ names
were pronounced differently and that was unfamiliar and a little unsettling at first.
Javier remembers that his mom explicitly telling him that it would be an advantage to
speak two languages when they are older which made him think it would be worth it and to keep
trying. He shared that speaking English was never any problem however in speaking Spanish, he
would often feel reserved in speaking it and had some shame for not speaking better. He said that
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when he started school, he lost a lot of his Spanish and recalled that it was in high school when
he started to feel more positive of being Hispanic and gained a more positive attitude towards
Spanish but also still felt very embarrassed and uncomfortable speaking it. He was afraid that
people would judge him for not being able to speak it very well. He worked to overcome that
fear later in life, especially more after serving a religious mission. He became even more
interested and involved in learning two languages because on his mission he learned the Samoan
language. “[Learning Samoan] made me want to learn Spanish more, especially the slang.” He
iterated that when he was still growing up, it was mostly English for him, then as he got older, he
started using Spanish more. He recalled that when he would make mistakes and his parents
corrected him, they wouldn’t be mean or make fun or anything, but they would say, “así no se
dice” ‘that’s not how you say it’. “I would think, “oh no, I’m dumb, I should have known!” and,
because my Spanish was limited, I felt like I couldn’t really speak.
Lozano Family
While they were growing up it was just an all-around expectation that Spanish was to be
used in the home and English was to be used everywhere else. They didn’t have any negative or
positive feelings towards either starting out. When Valeria began kindergarten, she stated that
she doesn’t remember noticing that she spoke a different language, she said that she just
remembered feeling a little isolated—not alone, just somewhat isolated. She also remembers
feeling disgruntled and annoyed at her parents for enforcing her to communicate to them in
Spanish when she was younger. However, as they started getting older, they began to realize or
observe things that made them think about their somewhat unique bilingual situation.
Zuri commented that it wasn’t until she visited family in Mexico that she felt like her
Spanish was foreign. “That’s when we realized that we had an accent because they would let us
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know. Then it became a little embarrassing to speak Spanish to native speakers and to my
cousins. It was a little nerve-wrecking because they would sometimes make fun of our Spanish.”
Valeria made a comment that confirms the same:
As an adolescent speaking Spanish to other adults was difficult and embarrassing. And a
lot of my cousins think that way as well, we would just rather speak in English, then on
the flip side when we went to Spanish branches [(religious congregations)] and there
were kids who couldn’t read or speak Spanish in that environment we would feel
condescending and like ask, “But why though?” It was an interesting dichotomy of like
having pride to be able to speak [and read in Spanish] but also feeling shame for not
being at the level that I would have wanted to, or being uncomfortable with it or you
know, just [not] confident.
Izabelle remembers feeling a little odd because when she first got to school, she would
sound out the words in Spanish and would have to be corrected, specifically remembering when
she read the word ‘nine’ and pronounced it [ni-ne]. Valeria, Zuri, and Beatriz made some
comments that iterated how for them, English became the more comfortable language. Beatriz
stated, “I’m an American, I live in America, and I speak English, but then things like listening to
Latin music made me remember that connection and I would ask myself, “You do remember that
you are also Mexican, right?”
This identity question came up for Valeria as well who stated:
There wasn’t a lot of kids my age that were bilingual until we moved to Arizona but then
I feel like, because besides the language and some dances our mom taught us, a lot of
Mexican holidays were based in Catholicism but because of the religious views our mom
didn’t really expose us to much of that, so I feel like [for us] the language was the biggest
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connection to Mexico. When we moved to Arizona there were more speakers with a
Latin background, I felt like I didn’t or couldn’t really relate to those people even though
we both grew up in America and both spoke a different language —the SAME different
language—but still, I felt like I didn’t know how to talk to them. Like there wasn’t any
connection to them and that was frustrating. I’d be like, “I don’t understand like, why I
only have white friends and why I can’t be friends [with Latinos].” So that was
interesting.
Do the children feel like their parents’ goals concerning bilingualism were reached?
Gutierrez Family
All three brothers responded affirmatively, stating that while they might not have
explicitly shared their goals, they clearly had them. According to the brothers, the parents must
have wanted their boys to speak English and speak it well, in part because of the country they
were living in. Malachi believes it was because of the education and experience his parents had,
that made them recognize that their boys would learn English without any problem and focused
on their Spanish learning instead. He did remark that he believed his parents would check on
their English through parent-teacher conferences and by observing them in conversations outside
of the house, but they never expressed any concern about their English learning.
It was also very clear to them that their parents were always expecting them to also learn
Spanish and speak it well. Levi stated, “They didn’t want us to lose that Spanish because it
wasn’t just a language, it was a mindset.” In that sense, all three boys believe that they were able
to accomplish their parents’ Spanish goals. For these brothers, Spanish became more than just
another language they speak. It became part of their identity and culture—more than just what
they can do.
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Camacho Family
When asked this question, the mother declared that she did believe her goals for her
children were reached stating that children are like sponges and if you teach them at a young age,
they will be able to do it throughout their life, such as raise them to speak two languages. Jara
and Javier both stated that they believed their parent’s main Spanish goal was for them to be able
to communicate with their extended family who came to live in the U.S. as well as family back
in Honduras and both believe that they have accomplished it. As for their goals in English, they
believe their parents wanted them to progress in English because, according to Jara, “this is the
language that’s spoken in the country we live in, so it was important for us to do well and attain
any goals education-wise.”
Lozano Family
“It was interesting when I realized in high school that my friends who were Hispanic
didn’t speak well because they would answer in English when their parents spoke to them.” This
was a statement made by Beatriz who realized a little bit of why it was important to her mom
that they not only understand Spanish but be able to speak it as well. While all are very grateful
now that they were able to maintain their Spanish into adulthood, a couple shared some regret at
not being able to converse at the same level as they can express themselves in English. Valeria
shared, “We can only speak to a certain level at home because there are larger words that [our
parents] just never, like, used with us. For instance, we don’t know a lot of sayings or slang
because they never used that with us. [We were] limited to the vocabulary that parents would
only use with their children.”
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When participating in a conversation with a monolingual (only speaks one language) of that
language, does the speaker ever mistake what country they are from based on their accent in that
language?
Gutierrez Family
All three brothers replied that they have had similar situations where the speaker couldn’t
see their faces and could only make that judgment based on their speech alone. When asked
about their English, each one said that they have never been mistaken as being from anywhere
other than the US, except for the oldest and youngest who both lived two of their adult years in
Canada. For those two, they mentioned that they were occasionally assumed to be Canadian
while living there.
When reflecting on that same scenario in Spanish, each of the brothers were able to think
of specific instances where people would comment or make known their assumption that these
brothers were Mexican. The oldest brother also said that there were a few people who asked if he
was from Argentina.
In summary, each of the brothers expressed that in situations where a native speaker of
either language converses with them in their respective language, no one has ever made any
comment about there being a foreign accent detected. It is possible that there have been times
that would suggest someone heard a foreign accent and they brothers simply don’t recall, or
purposefully neglected to mention them, or the speaker themselves simply neglected to share
their opinions on the brothers’ accents. Or the brothers might simply have a strong acquisition of
specific American and Mexican vocabulary that also would give the speaker a clue as to their
origin. The purpose of this question was to hear from the participants themselves, whether they
have been told by others in the past that they have a foreign accent in either language or not.
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Camacho Family
The mother and both siblings shared that they had been told, especially when they
traveled back to Honduras, that the people from Honduras noticed the children spoke a different
language though the kids would try to copy what they heard.
Jara shared that if she was speaking in English then people always knew she was from the
U.S. However, if she was speaking in Spanish, she reported that they would often ask her where
she learned Spanish. “I think it was because they couldn’t hear a specific accent from a country.
I’d tell them my family is Honduran, but I was born in the States, and they’d be like, “Oh okay
that makes sense.” She said that she usually explains that she is an American with Honduran
roots. She shared that it sometimes makes her feel bashful to speak in Spanish because she feels
like she doesn’t speak it very well, though others say, “Wow your Spanish is really good for
growing up in the United States!” For Javier, when speaking in Spanish, he said that people
would probably assume he was from the States. However, when he got older, especially after
graduating from high school, he remembers he started using a Puerto Rican and Cuban accent to
be funny while speaking and then they started to mix so people always ask him where he is from
when he speaks Spanish. With English, he said that people would never mistake him as being
from a different country, although sometimes people ask if they are from the South because of
their slight Southern accent.
Javier is unique in that despite declaring that he spent most of his childhood not speaking
Spanish, his affinity for pronunciation and accents is very high. He is very talented in imitations
and speaking with different accents—both in English and Spanish. He shared that his interest in
accents begun especially while living in Samoa for two years. He served a religious mission
there and learned to speak Samoan. During and since that time he shared that he is very aware of

50

different accents and puts a lot of focus on his own accent when speaking Spanish. In English, he
said he usually only uses different accents when being doing impersonations, trying to make
others laugh, or performing.
Lozano Family
To this question each sister responded that, when speaking English, they are never
mistaken as a person from a different country. However, when reflecting on their Spanish they
all said that they have been made aware many times that they have a foreign American accent.
The impression that they themselves believed their Spanish is just as or more accented than their
Spanish L2 friends who learned Spanish after graduating from high school.
Regarding other factors not necessarily part of FLP such as language ideology, language
aptitude or individual difference, as well as impact belief of the parents and the now adult
children, each family’s responses to the above questions can provide information on how these
things might have had an impact on their accent outcomes as well. Understanding their own
attitudes towards being bilingual as well as having an understanding then of their parents’ goals
may have helped the Gutierrez brothers engender a greater connection to their Mexican heritage
and culture, and, thereby, a higher confidence and continual usage of Spanish into adulthood.
Language, and more specifically accent, aptitude as shown by Javier, can also be seen as a major
factor in accent acquisition as he grew up not speaking Spanish in the home but later in life
gained a desire to put a higher emphasis in his Spanish.

Research Question 3 – To what degree do simultaneous bilinguals acquire native accents in both
languages?
Accent Acquisition
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To answer the final research question, the survey response ratings of both the English and
Spanish panels of native-speaking listeners were averaged for each speech sample. In addition,
the two lowest points (1&2) on the Likert scale (1 – “clearly non-native” & 2 – “probably nonnative”) show indication of at least some detectable foreign accent, the two highest points (4&5)
(4 – “probably native” and 5 – “clearly native”) show indication of none or very little detectable
foreign accent. This is done similar to the Kupisch (2014b) study. Table 2 lists the means of each
participant’s speech samples. While Table 3 and Table 4 show the results of each persons’ accent
scores based on percentage. These scores show the percentage of how many accent raters judged
their accent scores. The table can be interpreted as follows: Jaime scored 27.7 percent in his
English scores as shown in Table 3 which shows the percentage scored for the two lower points
on the Likert scale. This is means, 27.7 % of the people who listened and judged his English
sample determined him to having at least some degree of foreign accent. Whereas, 51.1% of the
people who listened and judged his English sample determined him to little to no foreign accent
as shown in Table 4.
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Table 2
Accent Scores shown in Mean for Each Individual and Family
Family
Gutierrez Family

Camacho Family
Lozano Family

Native Speakers
L2 Speakers

Participant
Jaime
Malachi
Levi
Total
Jara
Javier
Total
Valeria
Zuri
Izabelle
Beatriz
Total
Total
Total

English
3.28 (.99)
3.23 (1.35)
2.80 (1.23)
3.1 (1.28)
4.07 (.95)
3.13 (1.14)
3.6 (1.10)
3.55 (1.21))
3.61 (1.11)
3.89 (1.25)
4.38 (1.11)
3.86 (1.21)
3.81 (1.26)
1.42 (1.07)

Spanish
3.48 (1.56)
3.36* (1.28)
3.60 (1.59)
3.48 (1.36)
3.15 (1.62)
4.48 (.96)
3.82 (1.34)
3.15 (1.63)
2.77 (1.48)
3.28 (1.49)
1.46 (1.03)
2.67 (1.44)
4.13 (.99)
1.92 (1.26)

Table 3
Percentage of time the participant or family was rated a 1 or2) on the accentedness Likert Scale
(indicating strong foreign accent)
Family
Gutierrez Family

Camacho Family
Lozano Family

Native Speakers
L2 Speakers

Participant
Jaime
Malachi
Levi
Total
Jara
Javier
Total
Valeria
Zuri
Izabelle
Beatriz
Total
Total
Total

English
27.7%
37.7%
50.2%
38.5%
8.70%
33.3%
21%
28.8%
18.4%
18.8%
9.4%
18.9%
22.1%
90.9%
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Spanish
32.6%
27.0%*
27.1%
28.9%
41.3%
4.35%
22.8%
41.7%
46.8%
39.1%
88.0%
53.9%
15.8%
73.7%

Table 4
Percentage of time a participant or family was rated a 4 or 5 on the accentedness Likert Scale
(indicating a high native-like accentedness)
Family
Gutierrez Family

Participant
Jaime
Malachi
Levi
Total
Camacho Family
Jara
Javier
Total
Lozano Family
Valeria
Zuri
Izabelle
Beatriz
Total
Native Speakers
Total
L2 Speakers
Total
Note. *Third survey sample results

English
51.1%
54.7%
33.3%
46.3%
82.6%
47.9%
64.9%
55.8%
65.3%
68.8%
86.8%
69.3%
68.5%
8.36%

Spanish
58.7%
55.0%*
64.6%
58.3%
54.3%
89.1%
71.7%
47.9%
40.4%
54.3%
8.00%
37.2%
78.4%
19.7%

Figure 1 shows the percentages added up for each family and displayed as comparison
looking only at the results of the scale points 4 and 5 – indicating little or no foreign accent. The
percentage was found by the sum of each siblings’ scores. The Lozano family were rated the
highest in English, while, surprisingly, the Camacho family were rated the highest in Spanish.
However, as Figure 2 and Figure 3 demonstrate, the combined overall percentages for each
family are somewhat deceiving. For the Camacho family, Jara was rated high in her English,
whereas Javier was graded a high score in Spanish therefore raising the overall score for the
family in both languages. The Lozano family showed a more expected result in that overall
percentage of the siblings are higher scores in English and lower scores in Spanish, while the
Gutierrez brothers showed higher or relatively even scores in comparison with their English
scores showing a more balanced level of accentedness in their bilingualism.
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Figure 1
Accent Results by Family

Note. Ratings of accentedness for each family. Each score represents the combined percentages
of the total number of times each individual in the family were rated as 4 or 5 (near native or
native accent) by native English-speaking raters (in red) and native Spanish-speaking raters (in
blue)
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Figure 2
Accent Results Comparison by Individual

Note. Ratings of accentedness for each individual. Each score represents the percentage of the
total number of times each individual in each family was rated as 4 or 5 (near native or native
accent) in English (in red) and Spanish (in blue).
Figure 3
Mean Accent Results Comparison by Individual

Note. Ratings of accentedness for each individual. Each score represents the mean of each
individual’s rating scores in English (in red) and Spanish (in blue).
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A repeated measures ANOVA was run on the mean accent ratings for each subject, with
“language” (English and Spanish) as the within subjects factors and language group (native
English speakers, native Spanish speakers and the heritage learners) as the between subjects
factors. The effect of language was not significant ,F(1) = .431, p = .5, η2p = .025, but there was
an effect of group,F (2) = 9.66, p = .002, η2p = .495, and a group by language interaction, F (1)
=28.809, p < .001, η2p = .776. Post hoc Tukey analyses revealed that the heritage speakers did
not have a significant difference between their English and Spanish ratings, while the other two
groups did.
Further analyses revealed that, for the English ratings of accent, there was a significant
difference between the groups (F (2) = 8.49, p <. 001, d = 1.94). Post-hoc Tukey tests revealed
no significant difference between the native English and heritage groups’ English ratings, but
that both the native English speakers and the heritage speakers were rated higher than the nonnative English speakers. A similar analysis of the Spanish ratings revealed a significant effect of
group (F (2) = 25.0, p < .001, d = 3.33). Post hoc analyses for Spanish ratings revealed a
significant difference between the non-native speakers and the other heritage and native Spanish
speakers, but no difference between the native Spanish speakers and the heritage speakers. In
other words, the heritage speakers did not differ from the native English speakers in their English
accent ratings and did not differ from the native Spanish speakers in their Spanish accent ratings.
Finally, the mean accent ratings for the heritage speakers for both English and Spanish
were compared in a paired samples t-test with dominant language compared to the non-dominant
language. For three of the nine speakers, Spanish was the dominant language, while for the other
6 English was the dominant language. The results of the paired t-test were significant, t(8) =
9.66, p = .002, d = 6.44, M = 3.81, SD = .42; M = 2.93, SD = .58. That is, the heritage learners
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had a higher accent rating score (they were judged to be more native-like) in one language versus
another. For most of the speakers, English was the language with the higher native-like rating.
Although the results of these analyses suggest that, overall, the heritage speakers were able to
maintain a near native-like accent in both languages, an analysis of the individual differences
reveals that for many of the speakers (especially the Lozano family) they achieved a native-like
accent only in English, while for other individuals (especially the Gutierrez family), they
achieved similar accent ratings in both languages.
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Conclusion and Discussion
Family language policies are unique and different to each family despite how many
families might all use one approach such as these three families using the minority language at
home, or the family language approach. It was expected that motivation and individual
differences on the parts of the children as well as the implementation of the ideologies of parents
in practice would have an influence on the acquisition and retention of both languages. It is
possible to infer based on the results that factors utilized in the FLP of the families studied in this
research experiment played a role in accent acquisition, specifically nativelike accents in both the
majority and minority language. The results of this study also suggest that many other factors
affect accent acquisition besides language planning.
As demonstrated by their responses, the FLP looked a little different for each family.
Nevertheless, there are certain practices implemented for each that might be considered factors in
gaining a native or native-like accent in both languages. The only type of English language
exposure and learning for all three families was living and attending school through to higher
education in the United States. Nowhere in any of the families’ FLPs was there any type of
English learning practices outside those of living in an English-speaking country and attending
schools in English. None of the parents were overly concerned about providing extra English
focus in the homes. Regarding Spanish, the FLPs of each family carry many similar and
different practices that might have had an impact on their accent acquisition. Certain factors such
as completely and exclusive Spanish speaking within the home or within the family seemed to be
part of the FLP for each family. The results of each research question, as well as the implications
of these findings, are discussed in more detail below
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Research Question 1: What were the specific language practices implemented during childhood
that might have had influence on native accent acquisition of the now adult simultaneous
bilingual speakers of Spanish and English?
Previous research has found that parental language use and travel to the heritage country
or continuation of contact with native speakers of the heritage country are shown to be factors
that aid language maintenance over all (Cho & Krashen, 2000; DeCapua & Wintergerst, 2009;
Hulsen et al., 2002; Kayam & Hirsch, 2014b), I found that to be the same, especially
considering these two factors were accepted practices of these families’ FLPs. All families
reported speaking only Spanish with their parents during childhood, except for one person who
stated that his parents would speak to him in Spanish, and he would respond in English.
However, I also found ‘sibling language use’ to be a major factor of accent acquisition. The
Gutierrez brothers were required to only speak Spanish amongst siblings even if the parents were
not present whereas in the other two families the siblings were not required to adhere to such a
rule, and to this day find it strange to speak Spanish to each other if their parents are not present.
Also, while each of the families reported visiting the heritage countries and speaking with
extended family members in and from the heritage countries, only the Gutierrez family reported
regular trips to Mexico.
It can be concluded, based on the results of the current study, that these factors also play
a part in accent acquisition and maintenance specifically. Out of all the families, the Gutierrez
brothers were the only complete set of siblings to score higher ratings in their individual Spanish
usage than their English. Constant diligence in making Spanish a habit not only with the parents
but also between the boys themselves is shown to be a major factor in their Spanish ability and
accent outcome, especially as this is one stark difference between the Gutierrez family and the
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others. Engaging in regular annual trips and extended stays to Mexico is another difference
between families that may have played an important role.
Previous research also found that having friends of the same national origin as well as
having ethnic networks are all contributing factors to language maintenance and success (Alba et
al., 2002; Hulsen et al., 2002; Nesteruk, 2010). All three families reported that they also had
community Spanish outlets such as church/religious functions and activities which were in
Spanish. However, only the Camacho family stated participating in those functions for an
extended period of their childhood before moving to an English congregation in the siblings’ preteen years. Neither the Lozano nor Gutierrez families had extended social Spanish speaking
groups outside of immediate and extended family outlets. The findings in this study can be in
accordance with previous studies when looking at the accent scores of the Camacho family. This
family, thanks to the brother’s accent scores, show the highest ratings for Spanish. However, it
might also provide more evidence to the opposite – that regular social networks in the HL are not
necessarily required for continued language use into adulthood. Certainly, it shows when
comparing the individual accent scores as the Gutierrez brothers scored higher in their Spanish
ratings than in their English while not reporting any regular Spanish speaking networks and
social outlets growing up.
In accordance with Cho & Krashen (2000), whose results demonstrate that reading and
watching television in the HL are also strong predictors and indicators of language development,
all three families reported having varying degrees of Spanish language media and literature
within the house, ranging from having multiple television and or literary sources a day to the
occasional movie, TV show, and books throughout the week. Overall, the Gutierrez family
reported having the most of these types of input on a regular basis whereas the other families
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only reported engaging in these types occasionally. It is interesting to note that all three families
reported that if they could go back and change something from their FLP they would make an
effort to read more in Spanish which is also in congruence with Nakamura (2019) who found
literacy and biliteracy factors in acquiring and maintaining language.
Despite these consistent findings, it is interesting that the two families with the most
common factors in their FLP, the Gutierrez and Lozano families, showed very different accent
results. The brothers in the Gutierrez family scored a higher native or native-like accent ability in
Spanish than English while the sisters scored much higher scores in English than in Spanish.
While the Lozano family also participated in trips to Mexico as a family and individuals, the
trips were neither as consistent nor as numerous as the Gutierrez family’s trips. Also, all four
sisters and their mother mentioned that they did and still do not speak to each other in Spanish
unless their parents are present or if they did, they only used small phrases or vocabulary
occasionally to, as Zuri said, “tell jokes or tease each other.”
Although their home environment was reported to be less strict than the Gutierrez family
in maintaining ‘Spanish only’ in the home, perhaps having the second consistent Spanish input
and required output in the form of weekly religious activities and services helped to buoy up the
Camacho siblings’ Spanish and accent acquisition.

Research Question 2: Are there other factors that might help to contribute to or impede foreign
accent development during simultaneous language acquisition?
Along with FLP, there are other factors that seem to take precedence, at least in some
cases, in their effect on accent acquisition. As discussion with the Gutierrez parents was not
made possible, information gleaned through the conversations with the three brothers is the sole
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reference to what kind of language ideology they had when raising their children. In previous
research, actively and positively promoting their children’s bilingual identities and positive
attitudes towards their heritage language are factors in maintaining the heritage language (Cho &
Krashen 2000; DeCapua & Wintergerst 2009). In my study I found this to also be a factor in
accent acquisition. In their interviews, each of the three brothers inferred that it was important to
their parents that their boys recognize their belonging and identity as Mexican. “Eres
mexicano!”, “Español!” were a couple of specific phrases shared in the interviews that explicitly
show the parents’ desire that their boys recognize that they are Mexican even though they live in
America, and are Americans. It shows a deep and strong value on their home, culture, and
language. One brother stated specifically that when asked where he is from, he always says he is
Mexican before saying he grew up in the States. Previous research has also found ideologies
such as impact belief of language being a contributing factor to identity as a contributing factor
for desirable language outcome causing parents, such as the Gutierrez parents to focusing deeply
on cultivating their Spanish skills (Curdt-Christiansen, 2009; King, Fogle, & Logan-Terry, 2008;
Li, 1999; Nakamura, 2019a). It is also possible to assume from these results that strong identity
ties to the heritage country contribute to higher language outcomes. It can also be argued that
those ties might offer an incentive for the child to strive not only to speak their heritage language
but to speak it like the people of their ethnic roots.
Of course, as stated in previous studies, the extent to which parents can foster and
cultivate bilingualism and accent acquisition also depends a lot on the child (Kayam & Hirsch,
2012b; Nakamura, 2019b; Tuominen, 1999). I found this to be especially true when gathering
data on Javier Camacho. As stated by Javier, he spoke mostly English to his parents for most of
his childhood after starting school through to the end of high school. He also was among the
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most vocal of the group in sharing his misgivings and insecurities about speaking Spanish stating
he hated being corrected because it made him feel dumb. This could be one of the biggest
reasons for his Spanish “dry-spell” when he was still a child. According to Javier, his current
language is below 50% speaking each day. However, in Spanish he scored the highest ratings in
that 89.1% of the people rating his accent chose him to be Clearly Native or Probably Native.
Not only did he score high, but the self-declared “I didn’t really speak Spanish until I got to high
school” participant had the highest accent score out of the entire group. This lends to the idea
that perhaps language or more specifically, accent aptitude plays a greater role than FLP. It has
been observed outside of the study that he has a talent in impersonations and accents; in English
as well as his third language of Samoan, he is very proficient in affecting his speech with
different accents. With that information in mind, it is possible that language or rather accent
aptitude has made it possible for him to speak with a native-like accent.
We can also see in the Gutierrez brothers’ results that perhaps FLP has less influence
than originally assumed. One of the brothers, Levi, outscored both of his older brothers in his
Spanish accentedness ratings. However, he also scored the lowest in English of the three. He
reported very high language confidence and reported feeling a strong connection to his Mexican
heritage which might be strong motivators and possible explanations for why his English score
was the lowest not only of the three brothers but also of the entire group.
It is also necessary to consider the individual difference in current daily use. Of the
Gutierrez family, Jaime is only one who reported using it daily in his home with his wife and
child while Malachi reported using Spanish less than 5% daily. Perhaps the possibility that
current language environment and circumstances play a bigger role than FLP and language
confidence in adulthood should be considered as well. Current daily use of the heritage language
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could also provide explanation why Izabelle from the Lozano family scored the highest in
Spanish despite her two older sisters having had more “purely" Spanish exposure in childhood
than she did. She reported that her daily use of Spanish is around 80 – 90% as she is married to
another heritage speaker of Spanish, and they are currently in the process of raising their own
children to be bilingual as well.

Research Question 3 – To what degree do simultaneous bilinguals acquire native accents in both
languages?
Previous research states that by the time children reach high school the majority language
has become or will become the more dominant of the two (Alba et al., 2002; Nesteruk, 2010;
Portes & Rumbaut, 2006). The Lozano sisters scored ratings that put their English being rated
higher than their Spanish scores in congruence with the literature. What was different here was
one of the younger sisters scoring higher in Spanish than the older two. This finding gives
support to Kupisch (2014b) who found that current use and exposure can positively affect the
accent in adulthood. This sister, Izabelle, is married to a Spanish speaker and shared that she
speaks mostly Spanish throughout the day with her husband and to her children. This could also
account for Jara who scored above 50% on the ratings in Spanish and who shares a similar story.
What is also different in this study is the Gutierrez brothers as well as Javier Camacho.
The brothers all scored higher ratings in their Spanish when compared with their English which
is contrary, at least in regard to accent, than the above stated literature. Their results along with
Javier Camacho’s high Spanish rating score could, however, be in congruence with other
research that suggests that “a native-like accent also correlates with language preference,
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suggesting that the role of affective factors cannot be denied either” (Kupisch, Barton, et al.,
2014) .
If a person’s FLP alone could decide the accent acquisition ability or outcome then things
such as individual difference, language confidence and aptitude, and current use wouldn’t make
a difference. The Gutierrez brothers would have the highest scores, the Camacho siblings would
have the lowest, and the Lozano sisters would be somewhere in between. As those results are not
the actual outcome, more investigation into these areas as they apply to accent acquisition is
needed. However, it is also apparent based on the results that the Gutierrez family can be labeled
as the family who is most balanced in both languages when examining the individual scores of
the brothers. In comparing the results, we can see that the individuals in the other families have
higher differences in their English and Spanish scores whereas, all three of the Gutierrez brothers
have comparably lower differences. Out of the three families examined, the Gutierrez brothers
reported the highest number of practices included in their FLP and according to these results,
also carry the most “balanced” results in their accent acquisition. While FLP might not be able to
account for each individual score, these specific results do suggest that FLP plays a part in the
success of accent acquisition as a family.
Implications
This study is the only one (to my knowledge) that combines the study of Family
Language Policy with accent acquisition. The knowledge gained from this study is valuable, not
only in regard to FLP and accent acquisition but also in demonstrating how different individual
heritage speaker outcomes can be. Even within the same family implementing the same FLP,
factors such as individual language confidence, language ideology, and language or accent
aptitude are all contributing factors that interplay together in shaping bilingual acquisition in
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heritage speakers. The findings in this study, combined with more studies looking specifically at
FLP and accent acquisition, along with individual difference among heritage speakers, could
possibly lead to a more effective implementation of family language policies, as well as provide
more specific information to parents who are hoping to foster learning in a bilingual
environment. If certain practices are shown to provide success in accent acquisition these
practices can be presented to parents and included in future FLP. It is also possible that specific
indications provided in the collected data concerning the specific speech productions that are
judged as being foreign can be used to provide further research options such as looking at what
kinds of phonological productions can be listed as foreign in both languages. This distinction of
phonological productions could be utilized as some sort of guide for when teaching second
language acquisition.
Limitations
It is important to note that there were certain aspects of the study that if, upon hindsight,
would have been executed differently or with greater care results might have turned out
differently. One such of these was the distribution of the speech samples. Firstly, the speech
samples were made from the part of the interviews where the participants were communicating
their thoughts on the fable that they had just finished reading for the first time. It is possible that
due to the higher academic level of the texts, meaning the texts were written in a prose not used
daily with fewer commonly used vocabulary, it was more difficult for the participants to define a
moral. As this was the prompt, they were each given material for the speech sample, many of
them found it difficult to express their thoughts and words easily or in a very fluent manner. It is
possible that because the higher-level text might have been difficult to understand, making
inferences to the possible moral or meanings of the fables would have also been challenging and
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could have easily had a negative effect on their samples. Speech samples were still carefully
edited to provide parts that contained an easy and natural fluency; however, it is possible that
some of those queues that might signal “foreign speaker” such as pausing between words while
collecting their thoughts, possible abnormal intonation inflections, or small grammar mistakes
could have been detected. Perhaps using samples obtained from the actual readings would have
been better at eliminating some of those “queues” and, if each sample were obtained from the
exact same portions of the texts, then perhaps it would have helped the raters be able to focus
more on accent and pronunciation instead. Actual recording/audio quality could have also been a
factor as each speech sample was recorded over the video conferencing app and used the built-in
computer microphones which would also record more background noises during the speech
recordings. Also, instructions in the survey to use headphones instead of simply listening through
the cellular or computer speakers might have provided the raters with clearer samples to better
judge for accent. It is also possible that using listeners for the rating task from multiple countries
may have affected the rating scores. It may have been difficult, for example, for someone from
Australia to determine the degree of foreign accent for a non-native speaker of American
English.
Second, when constructing the survey, the order of samples should have been handled
with more attention. To avoid placing the samples in any kind of pattern that the raters might
detect, each sample was ordered alphabetically according to the speakers first name. The fact that
this ordering was a considerably poor choice was not realized until the survey had already
acquired most of the finished survey results and therefore too late to change. Among having
placed the majority of the heritage speakers in order one after the other, the very first sample
heard was that of a heritage speaker. Upon further reflection, it would have been better to place
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one of the heritage speaker participants after one or two control speakers of both L1 and L2
capabilities. It also would have provided more insight and detail if one or both of the Gutierrez
parents could have been reached to interview.
Future Directions
Previous FLP and language maintenance research has mostly been done on families and
children while they are still in childhood. One major difference is that this study was performed
when the heritage speakers have already reached adulthood. Accent acquisition is another area
that can be explored more into adulthood, though some research in that area was found
(Kupisch, Barton, et al., 2014; Kupisch, Lein, et al., 2014). One direction of further research to
perform more studies on FLP into adulthood coupled with language and accent maintenance.
Other directions of research could be done by not only looking at bilingual accent
acquisition in general but also in taking a more in-depth look at whether native accents are easier
or more difficult depending on the difference and complexity between the two languages
(Kupisch, Barton, et al., 2014). Also, delving further into the phenomenon mentioned by the
Lozano family where they shared feelings of disconnect with their parents as they grew older. It
is an interesting concept that could use more research. Research which showed similar results
has focused more on adolescents who conversed with their parents in different languages (oneparent-one-language households). They found that these children felt more emotionally distant
from both parents and were less likely to engage in discussions with them (Tseng & Fuligni,
2000). The results of the current study suggest that these feelings of distance and isolation may
continue into adulthood.

Conclusion
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In conclusion, how FLPs are implemented in families can influence accent acquisition,
and accentedness even into adulthood. Certain FLP practices found in this study such as
enforcing HL-only usage between siblings during childhood, as well as regular and consistent
visits to the heritage country, are strong indicators of a native-like accent acquisition. It was also
found that FLP is not necessarily the deciding factor of accent acquisition as seen by one family
whose brother reported to not following much of the FLP during childhood but in the end was
rated highest on native accent acquisition in the HL. Results also showed that ideology, heritage
identity, and cultural pride also play a part in accent acquisition and possibly coupled with
language aptitude play greater roles in native-like accent acquisition than specific FLP practices.
There was also evidence to show that the amount of current HL usage can have positive
influences on accent. These results underscore the importance of language use in childhood, but
also emphasize that language development can and does continue into adulthood. Future
research can help illuminate how other factors such as language aptitude, identity and other
factors also play a role in maintaining and developing a native-like accent in both languages.
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Appendix A
Interview Themes and Questions on FLP
What family practices or habits were helpful and which ones were not? How did you
learn English?
Do they feel like their goals concerning bilingualism were reached?
Is there anything they would go back and change if they could?
What were the motivations used to encourage the use of one language over the other?
What were the strategies used to encourage the use of one language over the other?
What were the children’s attitudes and feelings towards speaking both languages?
How did each child know when and where to utilize which language?
Was there a language that was easier to communicate in?
When in Spanish speaking situations what were the attitude and feelings toward speaking
English?
When in English speaking situations what were the attitude and feelings toward speaking
Spanish?
What are some specific examples or personal experiences with using one language over
the other explicitly or inexplicitly taught by the parents?
When participating in a conversation with a monolingual (only speaks one language)
speaker of that language, does the speaker ever mistake what country you are from based on your
accent in that language?
Were you ever concentrated on the pronunciation of either language? What are some
examples of those instances?
Were you ever instructed by your parents on pronunciation of either language?
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Appendix B
Fables
El viento del norte y el sol
El viento del norte y el sol discutían para ver quién era el más fuerte.
El viento decía: Ves a aquel anciano envuelto en una capa?
A que le hago quitarse la capa más rápido de lo que tú.
El sol se escondió detrás de una nube y el viento empezó a soplar, cada vez con más
fuerza, casi hasta convertirse en huracán, pero por más que soplaba más se agarraba el
hombre a su capa.
Al fin el viento se calmó y se rindió.
Entonces salió el sol y sonrió de manera apacible sobre el anciano.
No pasó mucho tiempo hasta que el anciano, acalorado por la calor del sol, se quitara la
capa.
El sol entonces le demostró al viento que la suavidad y el amor de los abrazos son más
poderosos que la furia y la fuerza.
The North Wind and the Sun
The North Wind and the Sun were arguing about which one of them was stronger, when a
traveler came by wearing a heavy coat.
They agreed that whoever got the traveler to take off his coat first would be considered
stronger.
The North Wind blew as hard as he could, but the harder he blew, the tighter the traveler
wrapped his coat around him, and finally the North Wind had to give up.
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Then the sun began to shine, and the traveler immediately took off his coat.
And so the North Wind had to admit that the Sun was stronger.
La hormiga y la paloma
Obligada por la sed, una hormiga bajó a un manatial, y arrastrada por la corriente, estaba
a punto de ahogarse.
Viéndola en esta emergencia una paloma, desprendió de un árbol una ramita y la arrojó a
la corriente, montó encima a la hormiga salvándola.
Mientras tanto un cazador de pájaros se adelantó con su arma preparada para cazar a la
paloma.
Le vió la hormiga y le picó en el talón, haciendo soltar al cazador su arma. Aprovechó el
momento la paloma para alzar el vuelo.
The Ant and the Dove
An Ant went to the bank of a river to quench its thirst, and being carried away by the rush
of the stream, was on the point of drowning.
A Dove sitting on a tree overhanging the water plucked a leaf and let it fall into the
stream close to her. The Ant climbed onto it and floated in safety to the bank.
Shortly afterwards a bird-catcher came and stood under the tree, and laid his lime-twigs
for the Dove, which sat in the branches.
The Ant, perceiving his design, stung him in the foot. In pain the bird-catcher threw down
the twigs, and the noise made the Dove take wing.
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